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AN ACCOUNT OF MONTESSORI WORK IN A DUBLIN HOSPITAL

by Miss Nancy Jordan

o

My first experience of work in hospital came in 1944,
when I was approached by the Secretary of a small hospital
catering for children suffering from Primary Tuberculosis.

I went once a week and did some work with this group.
It was much more a social than an educational work and of
course did not lead to anything very constructive.I was also
asked to help in the training of some young Nursery Nurses
who were beginning their course.This later became an important
part of the work; it also gave me an opportunity to study,
and accustom myself to hospital conditions and routine.

In the following year Sit. Ultan's Hospital asked me to
begin a twice-weekly class for the older (2-6 yrs.) Primary
T.B. children, and this was really where things began to hap=-
pen. They vere only a group of eight children but by working
with them on real Montessori lines it became more and more
clegr to all that this as the answer for the occupation of
the long-term child in hospital,.

The class began in 1945 with twice-weekly visits - Tuesday
and Friday,3.30 p.m.-5,30 p.m. In June 1947, the Medical
Board asked me to come daily as the children had benefited
so much from the work, starting in September of that year.

From this moment the work began to show results. The
children looked forward to it so much it became the high-
light of their day.

As they were Tubercular patients rest was a very
important part of the treatment. In a short time it was
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realised by the staff, medical and nursing, that the children
were never so quiet as during the Montessori class. Homesick
children when moved into the class became interested and a
little of their suffering was assuaged. Nervous ones became
more tranguil, "naughty" ones had their spontaneous activity
directed into ccnstructive channels and their problems were
solved.

Some of these little ones were anti-social and undiscip-
lined (for example, B. had been going regularly to the
cinéma since she was a year and a half with an asdoring grand-~
parent.) Gradually, very gradually, a change came about in
these also, theirs was not a quick or superficial change,
rather, a long slow batitle of self conguest, made more
difficult by the fact that they were separated from home,
above all from their mothers. Also another factor, the class
lasted at the longest, two hours out of the day. To give
an example of what the Montessori material meant to them =
One evening when the class was over I was giving them back
their toys (which they very willingly give me at the begin-
ning of the lesson), as I went round a litile boy turned to ‘
me and said: "I would rather have the vork in your cupboard
than all the toys in the world'. ‘

Because of the children being in bed some slight
adaptations had to be made. The Directress has to bring the
material to the children; this wmeans that she has to move
around much more tian in the ordinary lMontessori class.
The children also must exercise enormous patience waliting
to be served. This in itself is another proof of the amount
of self control little children are capable of.Certain pieces
of material cannot be used at all by the child in bed, namely,
The Pink Tower, The Broad Stair, The Long Rods, The
Numerical Rods. Dr. Montessori gave permission in thig
case to use miniature numerical rods, but they do not
interest or stimulate the child half as much as the full
Size ones; indeed they are not very satisfactory and we are
trying to solve this problem in some way, perhaps by using
large light plywood boards or wall board. The Care of the
Environment also cannot be Tully carried out; sweeping or
scrubbing cannot be done at all; but dusting and polishing
we do manage, also cleaning of traye with Vim, etc., which ‘
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have it. They said, reproachfully: "Oh you didn't say all the
prayers". I asked them did they want to say all of them. They-
said, yess so they remain complete. After the prayers we sing
a hymn, some days we sing two hymns, some days even more, it
depends on the requests of the children. Ve haven't got the
bells but we try to do some music with two little xylophones.
We sing songs almost every day, a tune is played on the
Xylophone, the children listen, then say what it is and sing
its They love this and we have a repertoire of ten or more
songse. The children like to take the xylophone, play it softly
and listen, :

Next comes a nose blowing exercisge. This too they love
and to some it is their very first lesson in personal hygiene.
Following this .often a lesson in social behaviour, how to
salute people, how to open a door, how to shake hands (this
means another tour of the beds by the Directress, not one
must be passed). When this is finished we sometimes have a
demonstration on one of the Exercises in Practical Life: how to
polish,to clean; or a lesson on the material-how to hold the
cylinders,how to take the knobless cylirders from the drawer,how
to hold the sound boxes and lastly, how to wash the hands.This last
is one of the most popular of all the exercises, it may be,
perhaps, because children in hospital are given few opportu-
nities of making their own toilet. In three years of doing
this exercise in bed we have only once had the basin upset.
when we take into account that the oldest child is only just.
over five it will be understocd how expertly and exactly the
child vorks. The preparation for this exercise is longer and
even more detailed than for the up child. iashing the nails,
doing the hair, has a greater attraction. One little girl had
gone home about 3 months. I met her mother in the out-patients.
one day and asked her how B. was getting on. "Oh", she said,
"she is very good now". I then asked if she remembered the
things she did in the Montessori class - dressing, washing,
folding, etc., and she replied: "Yes indeed, not only does
she wash her own hands but she won't play now with anyone who.
has dirty ones". Here is shown the difference of the child who
has done things for herself and learnt to be independent; we
have in this case a perfect example of a pleasant experience
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I hope that this brief account of Montessori Work in a
Dublin Hospital will not only help to mske the work bhetter
known, but may perhaps encourage hospitals to start this work
which is surely one in the true Montessori tradition of Serviece
to the Child, Dr, Montessori when told about it in London
in 1951 was most interested and said: "I am very interested
in this work, It has immense possibilities and is only in its
beginning". Let us pray that her words will be fulfilled.

REPORT OF Y EXPERIENCEHS ON THE ESTABLISHING AND

DEVELOPMENT OF A WMONTESSORI - KINDERGARTEN
IN HOLSTEINBORG - GREENLAND.

by Lona Grete Lindahl Holst ,

edited by Mario M.Montessori.

The Colony Holsteinborg consists of 1100 inhabitants of whom,
counting the State employees, traders and State authorities,
100 are Danish. Of the whole population § persons are occupied
in schools and in other educational work.

The Eskimoes are mainly occupied in fishing, hun ing and
ship-building. The colony covers an area of about 5km”. Before
ny arrival, in June 1951, there had been no kindergarten; but
a small room had been provided to keep the infants whose
parents worked at the shrimp-factory. The kindergarten was
started with small means as a private initiative, The buil~
ding where it is housed was built in 1781 as a church. Later
on it became a school, until the new one was built in 1950, It
consists of a hut made of wooden logs and clay, with two rooms,
a bathroom built on uwy personal initiative during my stay, and
a room to keep food supplies.

When I arrived there were only about 16 children, but
later children came from the outer areas as far as 80 km way.
When I left there were about 40. The kindergarten was open
from 8 o'clock in the morning to 4 o'clock in the afternoon.
Most of the parents had never learned to read or to write -
only a few of them were slightly interested in these subjects.
But the new Danish policy is to educate the Hskimoes so as to
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to0 the parson, and to the schoolteachers. They had never scen
it before, and they were deeply impressed and became very
enthusiastic. :

With regard to the children,.I was pleased to see them
develop exactly in the way Dr.Maria Montessori describes. The
children were of all ages, from 1%-years to 7, at which age they
joined the ordinary school., To my great pleasure some pigces
of apparatus,; c.g. the movable alphabet and the sandpaper
letters, were borrowed by the school which copied them.

There was a splendid co-operation between school and kinder-
garten, and I was told that one of the most important achie-
vements of the kindergarten was that the children attending my
school had been trained to be members of a society. My child-
ren found no difficulty whatsoever in following the lessons
when they transfered to the Danish-speaking department of  the
school. Before the establishment of my kindergsrten two pro-
blems were found overwhelmings 1) to bring the children to
become members of the local society (because, as can be easily
understood, they were very shy) and 2) to overcome the diffi-
culty of language, the learning of which required considerable
efforts on the part of the children.

The importance of Dr. Montessori's discovery of the sensi-
tive periods was strikingly demcnstrated in the daily work with
thege primitive children.

During my stay Theéemr Majesties the King and the Queen.of
Denmark visited Holsteinborg in the course of their inspection

f Greenland. I had the honour to show my kindergarten to Their
Majestiess Both were deeply impressed. The Xing's first remark
was:s "Why, this is just like one of our own kindergartens’.
When later I spoke with him, he told me how pleased he had been
to see the children work. "When I was small and had to go the
kindergarten, I had to bear up every day with the irksome
drudge of cutting paper and gluing it together to make silly
baper models'. L

Asan example of the work with children I shall report the
case of a boy of 5 fngerdla, ( the name means, "He, who returns").
He was supposed to be very retarded. Indeed, some believed that
he was imbecile. I think this was nostly due to the great shy-
ness, of the Greenland children, especially of those from the
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very remote outposts. He always took refuge in a corner of the
room, and was very unwilling to join the other children., But
one day I discovered that he enjoyed playing with some primi-
tive musical instruments. I encouraged him to continue doing
S0, praised him, gave him a specigl training (lesson) and
slowly he "woke up". He began to handle the other apparatus,
then to work with it, and when I left two years later, he had
learned how to use the beads and the numerical rods, how to do
sums and how to read easy books.

The aim of education in Greenland is of course similar to
that of other countries and of other regions of the world. On
the other hand it must be realized that the Greenland children
of our generation live-and will live for the next generations in
a world which is very different and far more difficult than that
of the Europeans. To be able to help them the educator there-
fore must learn from the Greenlanders themselves the best way
to do it, and make her experiences before hand. I had the
pleasure to be a pioneer and to meet with the confidence and
the hopes of the parents. My principal aim for the future must
be this: to encourage the Greenlanders themselves to send their
more capable young women to the Danish Training Course, so that
they can return to their fellow-country men and follow up the
results obtained by others.

It is my personal conviction that the Montessori system
is the most efficient and the most suitable for the eduecavion
of the Greenlanders. It meets the primitive IEskimo in his
desire 1) of learning, and 2/ of becoming a member of a modern
society.,

Lona Lindahl Holst
+.

In connection with this report, which we are certain has been
enjoyed by our members we would like to publish an information
we read in the Bulletin of December 1954, published by the
English Montessori Society, which gives some further inte?es-
ting news about this part of the world. It speaks about the
work recently carried out by a Canadian Professor who has
Studied the Eskimoes and their childrens'"The belief in re-
incarnation is strong, which leads the parents to regard the
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children as equal personalities; to forget to shake hands with
the six months old baby upon leaving, for example, is regarded
as inexcusable. The advice of children is asked and, where-
ever possible of course, 1t is acted upon. The children very
guickly become self~sufficient, their emotions are stabilised
very early and they do not appear to experience the emotional
turmoils and psycnological difficulties which we associate

with adolescence at a later stage. Babies are weaned when ready,
unless an other child makes demands upon the mother, to whonm
incidentally, the idea of a feeding period is unknown. The
children cry only if hungry or hurt, almost never through frus-
traticn. They very seldom fight and are not at all coumpetitive,
guite prepared to share’.

THE CONSTRUCTIVE TRIANGLES

The set of four boxes of Constructive Triangles form
part of the complex of materials which have been devised
to give children practical experience in plane geometry. The
are called "constructive" because here the triangle is used as
the eiement to form other rectilinear figures. This material
is given to children between 3 and 6 years of age.
First the rectangular box is given,
It containss
4A) three pairs of scalene right angled triangles equal in size
and shape. Rach pair is coloured alike but differs from the
colour of the other two.
B) two pairs of isosceles right angled triangles, also equal in
sizey but each pair different in colour.,
C) a pair of equilateral triangles
D) two triangles which are odd. That is, though of the same co-
lour they are not alike in size.
Bach pair which is alike incolour and size has a black line
along the corresponding sides. These are the sides along which
the two triangles are to be joined. 1)
In the same box there is
E) a set consisting of one pair of each of the triangles descri-
bed above, coloured in blue and without linssg,
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This set is to be removed and to be set aside for later use,

The presentaion is to take three pairs, one equilateral,
one isosceles and one scaléene, After having mixed them, the
teacher picks out the two triangles which are exactly alike in
colour, size and shape and puts them together along the black
line.

_ If one has chosen, for instance, the right angled triangles
which have the line along the hypotenuse, the figures that will
result are a square (made by the two isosceles triangles) a rec-
tangle (made by the two scalene triangles) and a rhombus (made
by the equilateral triangles) 2)

To a child of three the appearance of these figures has
something of the magic.

The triangles are mixed up again and it is the child then
who puts them together. Gradually more and more pairs are added
until all are used. The black lines on the other rairs of scale-
ne triangles are drawn respectively on each side enclosing the
right angle., Each of the other triangles of the remaining pair
of isosceles triangles has a line drawn on one of the two gides
enclosing the right angle, All of them when Joined together,
form different kinds of parallelograms. The odd pair forms a
trapezium. 3) :

The experience shows that with two equilateral triangles
one can build only one parallelogram; with the isosceles two
different parallelograms and with the scalene three. After a
while; the child notices this spontaneously: he begins to join
the figures not along the black lines but along the two sides
not distinguished by it. When this happens the time has come %o
substitute the lired triangles with the blue set without lines,

Then another presentation is given. That is: supposing we
have joined the two scalene triangles along the hypotenuse, for-
ming a rectangle. The demonstration given is to keep still one
of the triangles and make the other slide along the joining side
until the two short sides are on the same line. If then the
triangle that moves is made to slide with its short side along
the short side of the other triangle and one continues until the
two sides coincide exactly, a very oblique parallelogram appears.
If the process is continued and the triangle is made to slide along
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that side until the end and then down, so that the long side
containing the right angle of the one coincides with the
corresponding side of the other, a third figure appears: a much

less oblique parallelogram 4)
At a later stage another demonstration is

given conéisting in the followings: In any of the three figu-
res whiﬂh result from the union of two triangles, if one of
the triangles is kept still and the obther is reversed so that
the babe is put where the vertex was, figures appear which are
no longer parallelograms. The rectangle becomes a kite, the
other two parallelograms change into triasngles. 5)

With the two figures formed by the isosceles triangles the
remains a square, and the parallelogram becomes a tri-
The rhombus formed by the two equilateral triangles re-
15 a rhombus. 6)

Theae are the basical exercises. But they are by no means
the only onese. The children have made many spontaneous appli-
cations and variations: such as drawing the figures that have
resuited, or cutting the triangles in coloured paper and gluing
them uO”ptﬁer or making combinations different from the ones
, such as putting all the different scalene rignt angled

s next to -each other with the hypotenuse of one touching
szt of the two sides containing the right angled tri-
the other etc. 7)

If one child in the class starts any of these activities,
usuelly many other children follow suit and become very interes-
ted in making similar experiments.

After the children have exhausted their interest in the
contents of the rectangular box, the trisngle one is given. It
contains an equilateral triangle, the same divided into two,
three, and four parts. Along these divisions black lines are
drawn, which allow the reconstruction of the triangle.

This is divided into two scalene right angled triangles
by the height, into threc isosceles obtuse angled triangles by
the 015eutors, into four eguilateral triangles by the lines that
Join the middle points of the sides. With this box the names of
the lines and of tae points are given: height, base, bisectors,
vertex, centre, gnd so forth,

This gemersally causes the child to wish to know the names

o
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of the lines in the figures he has already met. Very often a
new outburst of drawing activity ensues, in which these special
items are emphasized. For instance: twining around the height
of an equilateral triangle is drawn a stem covered with flowers.

The triangles which are respectively 1/3 and 1/4 of the
original one, form the contents of the two other boxes, which
are hexagonal in shape. In one of them, the isosceles obtuse-
angled are the ones used to form other shapes. Those used to
form one figure have the same colour and the black lines on
the appropriate side, By joining two of them together using
the longest side, a rhombus is formed; by joining another two
along one of the two shorter sides, a parallelogram is formed,
by putting three of them with their long sides in contact with
the sides of the original equilateral triangle, a hexagon 1is
formed. The triangles to compose all these figures, togetier
with the original eguilateral triangle and a hexagon egual in
size to the one formed as described above, form the contents
of one box. The last box contains a number of triangles wnich
are a fourth part of the original ons. Here also those used to
form a figure are coloured alike and have tne black guiding
iines.With two of them 'a rhombus can be formed, with three a
trapezium, with six a hexagon, which : nt also in one
piece.

The process used with the blue set the rectangular box 1is
repeated here, both as far as the sliding of one of the two
triangles along the sides of the other is concerned and as to
reversing one of them. A new figure appears only when one of the
two isosceles obtuse angled triengles joined by the shori sides,
is reversed. The parallelogram becomes than an arrow-nesd.

Also the contents of these boxes have been used by the
children to make innumerable variagtionse. These multiplied when
the older children of this age group (3-6) used all the boxes
together.

As regards the comstructive triangles this is generally as
far as one goes in our classes with childrer -up to six years of
age. But the constructive triangles are not the only geometri-
cal apparatus used by this age group. Cther experiences are
rade possible with the cabinet of plane insets, which convains
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all the main plane geometrical figures. Here the attraction
is the sensorial experience of being able to recognize by
sight and by touch-movements the figures and the correspon=
ding frames they fit in. The ability to recognize is further
refined by matching the insets with sets of cards on which
the figures are outlined,

Another geometricsl apparatus is composed by the metal
insets. These are several plane figures in iron;, along the
contour of which a coloured pencil is run, so that the out-
line remains on the paper. The figure that results is sub-
Sequently filled in with other coloured pencils. This is an
O0ccupation much sought after by children, and gives them,
with the passing of time, a great efficiency in handling a
writing instrument.

Another apparatus consists of sets of inscribed and
circumscribed figures, cut out in coloured paper, which
the children superimpose to make very attractive patterns,

Many ask:"why geometry at all ? It is so difficult
and so boring!" Others ask: "why give it this tender age ¢
It is a crime".

Among the latter are many ‘modern psychologists whose
influence is felt so strongly that the educational authorities
of many countries now forbid the teaching of geometry be-
fore the secondary schools. Even then the subject is found
to be intensely disliked by most of the pupils,

But is it geometry itself that is g threat to the men-
tal health of the children ? If S0, we ought to remove the
children from civilised and even uncivilised environments,
because wherever they look they are surrounded by geometry,
Houses, windows, cars with their wheels, and almost every-
thing has geometrical characteristics, Yet, none of the
children, though they look at them continuously, seem to get
brain fever,

The harm evidently is done not by geometry, .but by the
Way geometrical notions are given to young minds, which most
of the times have to learn without widerstanding what they
are learning,

In our case, none of the exercises mentioned above are



G

given as geometry. One is given as a sensorial exercise, an-
other as an exercise in colouring, another is to see what
artistic combinations one can make by superimposing different
figures. The constructive triengles are a sort of puzzle, which
enables to see what type of figures come when the two or more
triangles are joined in different ways. The only geometrical”
fact which is given is the name of the figures and of certain
lines snd points, and this is very often at the request of the
children who ask: "what is its name ?".

None of this material is imposed on the children: it is put
in the environment st their disposal and the children choose it
freely. Strangely enough it is the younger children of 3 and 4
who are fascinated by it. They choose it day after day, and re-
main occupied with it for long periods, showing neither fatigue
nor distaste, but on the contrary, an intense satisfaction.

It is my conviction that one of the reasons for the diffi-
culties encountered in geometry is the lack of previous expe-
rience, which, if they had it,would give the children the neces-
sary knowledge.

In our work in many countries, we have found that when
such preparation exists, geometry 1s one of the subjects that
affords most satisfaction to children, who often discover spon-
taneously theorems which are not included in the ordinary text
bookss

Though, as I said above, none of the occupations with the
geometrical material are intended at this stage to teach gec-
metry, or are used by children for such purpose, geometrical
fachs are continuously experiénced: that an acuce angle is nar-
rower and sharper than an obtuse onej that a polygon whose num=
ber of sides is greater than another, has also larger angles;
that parallelograms which have certain relations of lines are
equivalent; that rectangles and parallelograms can be trans-
formed into triangles and viceversa. These are but very few of
the innumerable geometrical facts that the child experiences
continucusly. The repetition stores these facts firmly in their
mind. The children are unconscious of possessing & geometrical
knowledge, but the facts are there accumulated just the same
and clearly registered. Later, when an indication is given on
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such item as the relation between lines and areas in two
egquivalent figures, the children eagerly seek these rela=-
tions in other figures; and once the process is started they
make with great entusiasm discoveries on items that the tea-
cher has not shown them. What creates the enthusiasm at this
later stage, is the fact that the child already possesses
all the elements; in other words, though he does not realize
it, he becomes congoious -of something that already existed in
his unconscious. That is what Dr. Montessori called "the in-
direct preparation'": to prepare all the elements beforehand,
~ through exercises which are not immediately connected with
‘the subject and which attract the intense interest of the
child for reasons that have nothing to do with the subject
"~ in question. When later the mind of the child is sufficiently
mature for it, the new acquisition is but a synthesis of known
facts which become conscious in a new relation.

Mario M.Montessorie
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MONTESSORI EDUCATION AT HOME

From Holland, a mother, former Montessori teacher, wrote us
the following experience:
Her little boy came to her and said:"I can't find my slippers",
she replieds "they are under your bed, in their usual place’.
He came back after some time saying: "and yet they are not
there, I can't find them". Mother a bit impatient replieds "
Well what shall I do to you, if I find them there, and bring
them to you ?" and the boy inmmediatély answered:''give me a
lesson on how to look for things'".
———— N
A teacher from a Kindergarten in Germany - Frankfurt -
writes about her childrens

"A girl came for the first time to school when she was 4%.
In the beginning she spent most.of her time working with the
metal insets. Suddenly interest for number awoke, starting a
period of intensive work, After some time I showed her the
multiplication board and she continued working with it. One
day she comes suddenly to me saying: "I am going crazy, Look
2 x 3 =6 and 2+2+2= also 6. Well, is multiplying then
nothing else than adding ? Because 3+3= also 6 11",

A little girl of 3% comes to school. For the first two
weeks she does not move and remains sitting, silent and looking
without expression at the other children in their wvarious occu-
pations. On the 15th day she gets up takes the cylinderblocks
and she works taking the cylinders out, comparing them and put-
ting them back. She did this 13 times. At the time we are cele-
brating the birthday of a child, Candles are being 1lit and
singing is going on, but she has no eyes for us, she only works.
Only when she is satisfied, after repeating her exercise 13
times, she joins our circle. From then on she shows great acti-
vity, in a variety of tasks. No lessons were needed to intro-
duce them, for she had observed everything. Very soon she put
down all +the gradations of colours without making any mistakess.
The expression of her face changed, losing its rigidity, and
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the:little girl, so silent before, talked easily,"

""A boy after having made sums with the decimal system
material takes the beadframe. I give him a short introduction
and suddenly he calls out quite excited: "oh, how wonderful,
with this also I can make large sums and yet I do not need so
many beads, It is as if one had many shillings and pennies and
used paper money instead',

NEWS ITEMS IN THE MONTESSCRI FIELD

Our news items can give but a glimpse of all the happenings in
the various countries. To give a complete information would be
impossible. It would assist us if indications were received as
to what items are desired.

AUSTRALIA i
Montessori work is starting again. N |
The first Montessori class is to be opened in Melbourne in a |
moderrd children's hotel, A teacher, either from Holland or from
England has been requested,

ENGLAND

Organised by the English Montessori Society two lectures were
held in London on subjects which are of particular interest
especially to the Montessori movement. One of the lectures was
held by Miss A.A. Hill on Spastic Children, and the other by
Miss J. Bower on Hospital school.

The 34th. International Montessori Training Course was
closed in London by Mr. Mari)M.MQntessori at the end of March.

The Maria Montessori Training Organisation at 1 Park
Crescent, London W. 1 is planning the following courses to be
held in its own premises:

1 A Junior School Course, May 2 - July 4, 1955
2 An Intensive Course for Beginners, August 8 =~ August 19, 1955
5ADiploma Course, September 26 - 1955 - March 31, 1956.

FRANCE
This is the second term that the Club for Children between 7
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and 15 years of age is functioning in the premises of. the

Training Center in Paris, The Club admits all children pro=-

vided they are introduced by parents of pupils of the school

or by members of the Montessori Society. Special features of
the programme thus far developed have been:

a) History of Music, then pieces were played or sung and songs
taught to the children.

b) Filmstrips, showing the life, the customs, the habitations
etca. of countries the children wished to.know about, such
as the Eskimoes, or special features of Paris itself, etc,

¢c) Handi-craft, under the guidance of teachers, in which the
children collaborated to reproduce in clay and raffia and
painting environments which had particularly impressed them
on seeing the films and listening to their illustration.

GILRMANY

In January the Catholic Work-group, a section of the German
Montessori Society held its inaugural meeting in Cologne.

On November 24th. the Berlin section of the CGerman
Montessori Society was reorganised. Their programme includes
the formation of an editorial board, of a finance committee
and the organization of an intérnational Montessori Training
Course to be held in Berlin. They have asked the A.M.I. to
assist them in oerganizing a study trip to Holland next asutumn

HOLLAND

Teacher-meetings are held at regular intervals. They take

place in different towns so as to give each part of the
country the possibility of permitting its teachers to remain
in touch without having to travel too long a distance. For
each meeting a special subject is announced, dealing with
practical aspects of the work in school, or with the illu~
stration of some special item of Montessori material, such as
stripboards for arithmetic or sentence analysis, biology or
history. The subject is developed by one of the teachers,
after which usually a discussion follows.
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Mre. A.M, Joosten is at the moment directing the 19th Indian
Montessori Training Course, the second to be held in
Calcuttae. He informs us that the West Bengal Government is
the 18th Indian State which, on recommendation of the Central
Gévernment, has given official recognition to the Montessori
Diploma awarded by the A.M.I, as the only authorized qualifi-
cation for Montessori teachers,

ITALY
-Last December the newly constituted Umbrian section of the

Opera lontessori held its first meeting in Perugia.

So as to be able to comply with the growing demand made
by private families the Institute in Rome for the training of
the "Montessorine" (students specially trained for the care
of children from O to 3) obtained permission to accept students
for one year training. The Institute already conducted 2- and
3 years courses, ,

The Bergamoe section of the Opera Montessori, the first in
Italy to start Montessori work after the war, inaugurated last
December, its new model school, specially built to satisfy the
requirements of the Montessori method. The money was collected
through the interest aroused by the efforts especially of
Countess Agliardi, Mrs. Honegger and Miss Sorge. 1

The new building was inaugurated by the Hon. Maris
Jervolino, president of the Opera Montessori in the presence
of the Ecclesiastic and Civil authorities. The school is one of
the most advanced Montessori schools in Italy, catering for
children up to 12 and has assumed the name "Maria Montessori®,

SWITSERLAND

Due to difficulties encountered in the organization the
lMontessori Conference announced for next April has been
Postponed. The new date will be announced later.




To ensure the continuation of recognised Montessori
Training in BEngland, "The Maria Montessori Training
Organizatlion" at 1, Park Crescent, London. W. 1 has been
registered by me.

Ihe courses given in this institution , while directed
by me as far as studies go, are entrusted to a staff
composed of former pupils of Dr Montessorl, some of whom
were associated with her and myself as early as 1919 and
even earlier, while others have been (and some are at the
present moment) headteachers of schools meintalned by local
Education Authorities and Independent Schools. The courses
are administered by a committee, of which Dr J,.Ewart Smart,
M:A., President of the "Associatlon Montessorl Internationalet
is the Chairman, and are run under the auspices of the
"Association Montessori Internationalenm, the Montessori
Soclety of England, and of Eire. These and the ones connected
with it (which at present include only the courses given at
the Montessori Training College at Cranleigh, Surrey), are
the only Training Courses in England in the Montessori Method
of Bducation that the A.M.I. and I recognise.

Some confusion seems to exist in the minds of students
who come to England in order to follow Montessori courses,
between the courses organised by myself as explained above
and those organised by other persons or bodies. I wish to
make it gulte clear thet neither the "Association Montessori
Internationale" nor I, myself, recognise any other training
courses except those carried on at 1, Park Crescent,; London
and at the Montessori Tralning College at Cranleigh, Surrey.:

Mario M.Montessori





